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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can describe the characters in a story (traits, motivations, feelings). (RL.3.3) 

I can determine the meaning of words using clues from the story. (RL.3.4) 

I can use literary terms to describe parts of a story or poem (e.g., chapter, scene, stanza). (RL.3.5) 

Supporting Learning Targets Ongoing Assessment 

• I can identify characters’ motivations using evidence from the text.  

• I can use literary terms to describe the characters, setting, and events in the chapter.  

• I can use context clues to determine the meaning of words in Peter Pan. 

• Lesson 5 Homework 

• Character Motivations recording form  

• Chapter 4 Character Vocabulary recording form 
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Agenda Teaching Notes 

1. Opening 

A. Sharing Character Trait Words (5 minutes) 

B. Unpacking the Learning Targets (3 minutes) 

2. Work Time 

A. Mini-Lesson: Identifying Character Motivations: 

Revisiting Peter and Tinker Bell in Chapter 3 (15 

minutes) 

B. Read-aloud: Introducing Chapter 4 (15 minutes) 

C. Independent Reading: Focusing on Characters’ 

Motivations in Chapter 4 (15 minutes)  

D. Chapter 4 Character Vocabulary Words (10 

minutes) 

3. Closing and Assessment 

A. Updating the Where/Who/What Anchor Chart 

(5 minutes) 

4. Homework 

A. Lesson 6 Homework 

• This lesson follows a similar pattern to that of Lesson 5, with a new emphasis on characters’ motivations.  

• In advance: Prepare the Character Motivations anchor chart (see example in Supporting Materials). 

• Review: Think-Pair-Share (Appendix). 

• The chapter read-aloud follows a new and different structure with strategic pause points that allow for 

reading partners to have brief discussions about the motivations behind a character’s actions during the 

read aloud. This structure will afford all students with a stronger insight into how character’s actions are 

motivated by a perceived want or need. This structure sets all students up to better handle the partner work 

that follows the read-aloud. 

• This lesson runs long by 8-10 minutes. Add 10 minutes to the lesson or consider the following: The 

homework share in the opening could be done at arrival time or the updating of the Where/When/Who/ 

What anchor chart could be done in advance and simply shared with students in the closing which would 

take only about one minute. The homework has students completing a 5Ws so the updating of the 

Where/When/Who/What anchor chart could even be held off to the opening of the next lesson.  

• Text-dependent questions are not part of the lesson work for all of the chapters of Classic Starts edition of 

Peter Pan. However, sets of text-dependent questions are available for the chapters as a supplemental 

material. These could be used at the discretion of the teacher. 

• Quick Writes are another optional activity available in some lessons. The quick write questions come from 

the back of the book. 
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Lesson Vocabulary Materials 

character, motivation, evidence; 

flattered (p.27), maternal (p.28), sly 

(p.31) 

 

As well as various words and phrases 

on Chapter 4 Word Buddy 

• Students’ Peter Pan journals/notebooks  

• Students’ Lesson 5 Homework 

• Character Motivations anchor chart (new; teacher-created; one for display) 

• Classic Starts edition of Peter Pan (book; one per student and one for teacher use) 

• Focused Read-aloud for Chapter 4: Listening for Character Motivations (for teacher use during read-aloud) 

• Character Motivations recording form (one per student) 

• Character Motivations recording form (answers, for teacher reference) 

• Chapter 4 Character Vocabulary recording form (one per student) 

• Chapter 4 Character Vocabulary recording form (answers, for teacher reference) 

• Where/When/Who/What anchor chart (used since Lesson 2; add a new row for Chapter 4) 

• Where/When/Who/What: Sample for Chapter 4 (for teacher reference) 

• 4" x 6" index cards (for the Character Wall) (3-4 per student) 

• Students’ Character Charts (begun in Lesson 5) 

• Lesson 6 Homework (one per student) 

Supplemental Materials 

• Chapter 4 Text-Dependent Questions (for optional use) 

• Chapter 4 Text-Dependent Questions (with sentence starters) 

• Chapter 4 Text-Dependent Questions (answers, for teacher reference) 
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Opening Meeting Students’ Needs 

A. Sharing Character Trait Words (5 minutes)  

• Call students together, inviting them to bring their Lesson 5 Homework and to sit next to their reading partner. Allow 

students a couple of minutes to share with their reading partners, encouraging them to write down words their partners 

found if they do not already have it. 

 

B. Unpacking the Learning Targets (3 minutes) 

• Direct students’ attention to today’s learning targets. Invite them to read the learning target along with you: “I can identify 

character motivations using evidence from the text.” 

• Ask students to Think-Pair-Share: 

* “What words do you think are most important in today’s learning targets? What will we be focusing on as we read, think, 

write, and talk?” Listen for students to identify the words character, motivation, and evidence.  

* Help students begin to understand the important literary term motivations. Define it as: the reasons behind why you do 

something. Use a few examples with students that they can relate to.  

• Confusion about the word 

motivation can serve as a bridge 

into the mini-lesson: “I heard some 

of us wonder what the word 

motivation means. That’s an 

excellent question. Let’s look more 

closely at this word.” 
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Work Time Meeting Students’ Needs 

A. Mini-Lesson: Identifying Motivations: Revisiting Peter and Tinker Bell in Chapter 3 (15 minutes)  

• Like in Lesson 4, make an explicit connection between the learning students did in Module 1 and the deep character study 

they are in now with this module. This might sound like: “When we thought about our picture books like Rain School and 

That Book Woman, we thought about characters for the ‘Somebody’ in Somebody-In-Wanted-But-So. But what were we 

thinking about when we said ‘Wanted’?” Look for shares such as: “We were figuring out the goal of the character, what they 

were after, what it is they wanted in that story.” Confirm their correct thinking.  

• Direct students’ attention to the Character Motivations anchor chart. Circle the word motivation. Guide students 

toward a working definition: the reasons behind why a character does something. Say something like: “Motivation is what a 

person, or a character, wants. It is the reason he or she acts a certain way.” (Point out the root motive, which students may 

have heard in terms of the motive related to anything from why someone commits a crime.) 

• Tell students that people have motivations, or reasons for the actions they take. For example, perhaps there was a time that 

they really wanted to do something special, like go to the movies, and this motivated them to do their homework quickly and 

without complaint. The motivation in this example is the desire to go to the movies or to see a certain movie.  

• Invite students to think about the idea of motivation as it applies to themselves:  

* “When was there a time when you really wanted something and that motivated you to take action? What was the action 

you took, and what was the motivation, or reason, you took that action?”  

• Give students a few seconds of think time, asking them to give a thumbs-up when they have thought of a time when they 

wanted something and it made them take a specific action. Invite students to Think-Pair-Share their ideas.  

• Remind students of the character trait work they did in Lesson 5, specifically the connection they made to real people in 

their lives. Connect that to today’s learning. This may sound like: “Remember that really important work we did with 

character traits and how we talk about characters in a book in the same way that we talk about real people in our lives?”  

• Continue with, “Thinking about characters’ motivations in a story is just like thinking about real people. When characters, 

like the people we know, take specific actions or say specific things, we wonder: What reason did they have for doing, or 

saying, that? What was their motivation?” Tell students they will be practicing this as they learn more about the characters 

in Peter Pan.  

• Providing students with a simple 

sentence frame can support them in 

their thinking as they connect 

actions with motivations. “Once I 

____________ [action] because I 

wanted __________________ 

[motivation].” 
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Work Time (continued) Meeting Students’ Needs 

• Do a think aloud with an example relating to Mrs. Darling’s decision to put Peter’s shadow in the bottom of a drawer (p.13). 

In the first column, write: “Mrs. Darling stuffs Peter’s shadow in the bottom of a drawer in the nursery.” Read the sentence 

out loud. Let students see you go back to the text as you “discover” that this event is on page 13. Write in the page number. 

Softly out loud, read around that part. Say: “Well, Nana wanted to hang it out the window but that would upset Mr. Darling. 

So that’s why Mrs. Darling stuffed the shadow in the bottom of a drawer.” In the second column, write: “Nana wanted to 

hang it out the window but that would upset Mr. Darling.” Allow students to see you looking back in the text 

contemplatively, saying, “Where is the evidence?” Read from “Nana wanted to hang the shadow…” through to the end of that 

paragraph. Now in the third column, write: “Mrs. Darling thought it would look like laundry drying. Mr. Darling would be 

upset if the neighbors saw that.” Review the entry by reading aloud each heading and what was just recorded, going across 

the columns. 

• Ask students to turn-and-talk about why what is written makes sense considering the words action, motivation, and 

evidence.  

• Ask students: “Why are there quotation marks around the words in the evidence column?” Make sure students are clear that 

they only use quotation marks when the words that are written are the exact words of the author. (Students could write 

evidence that is paraphrased in which case no quotations marks would be needed.) 

• Ask students to open their Peter Pan books to page 17. Tell students that they will follow along as you read, and they 

should listen for Peter’s motivation for going back to the children’s room (the nursery).  

• Read aloud page from the bottom of page 17, beginning with “The children’s room …” and ending at the bottom of page 18 

with, “… and she sat up in bed.” After reading, ask students to turn-and-talk: 

* “Why did Peter return to the children’s room?” 

• Share out whole group by asking: What was Peter’s reason for going to the children’s room? (to get his shadow). Confirm by 

saying, “That was his motivation.” To make sure students understand the difference between action and motivation, review: 

“What did Peter do? (he went to the Darling’s house). That was the action he took. What was Peter’s motivation? (he wanted 

to get his shadow).” Add Peter’s action and motivation to the Character Motivations anchor chart.  
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Work Time (continued) Meeting Students’ Needs 

• Ask students to Think-Pair-Share a second time: 

* “What specific evidence on pages 17 and 18 makes you know that this was his motivation?” Add evidence to the Character 

Motivations anchor chart. Listen for shares such as: On page 18, it says: “‘Tink?’ he called softly. ‘Is my shadow in that 

jug?’” Also on page 18 it says: “Peter threw open the drawers, piling the clothes in a heap on the floor, and found his 

shadow.” Both of these examples show that Peter came back to find his shadow. 

 

B. Read-aloud: Introducing Chapter 4 (15 minutes) 

• Ask students to open their Peter Pan books to Chapter 4, page 26. Invite them to read along as you read aloud. Normally the 

main purpose of the read-aloud is to engage students and to model fluency. However, this time there will be a slight 

variation to the read-aloud routine. Students will be asked to try to connect Peter and Wendy’s actions to their motivations. 

Tell students that you will read the chapter in four parts.  

• Use Focused Read-aloud for Chapter 4: Listening for Character Motivations as a guide for the start and stop 

points and the prompts. For each chunk, you will name a listening focus. You will pause after the chunk is read, giving 

students an opportunity to turn-and-talk about the character’s motivation. Do not share whole group – move on to the next 

prompt and reading chunk. Each pause should be brief, perhaps 1 minute. 

• The read-aloud portion of the 

chapter serves to build fluency and 

hook kids into the chapter. 

• This approach will better support 

students for their upcoming partner 

work. Just as there’s benefit to 

chunking the text to get at the gist, 

there is benefit here to chunk the 

text and allow students to think 

about a specific character and their 

motivation within that portion of 

the chapter. 
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Work Time (continued) Meeting Students’ Needs 

C. Independent Reading: Focusing on Characters’ Motivations in Chapter 4 (15 minutes)  

• Distribute the Character Motivations recording form to students. Give students a few moments to orient to the 

recording form. They should notice quickly that the prompts used as pause points during the read-aloud are listed on this 

recording form. 

• Tell students that today they will read Chapter 4 of their Peter Pan books, starting back at the beginning of the chapter. 

While reading, they should focus their attention on the actions characters take and the reasons or motivations for why they 

take these actions. Tell them they will focus on four actions, listed in the “Character Action” column of their recording form.  

• Distribute the Chapter Reading Task Card for Chapter 4.Display the work steps for today’s independent reading: 

1. Sit next to your reading partner. 

2. Read Chapter 4 of your Peter Pan book on your own.  

3. Focus your attention on the actions the characters take, and why they took those actions. What was their motivation? 

Remember to use evidence from the text to supports your ideas. If you see evidence that will be useful on the Character 

Motivations recording form, flag it with a sticky note. 

4. When you and your partner are ready, complete the Character Motivation recording form for Chapter 4 together. 

• Circulate as students work and support as needed. 

• When circulating and supporting 

students, invite them to read aloud 

an excerpt from wherever they are 

at in the text. This will allow you to 

assess and coach their fluency. 

D. Chapter 4 Character Vocabulary (10 minutes) 

• Distribute the Chapter 4 Character Vocabulary recording form to students. Remind students that authors carefully 

select the words and even more carefully weave the words together to tell the story. Each word helps us to better understand 

the characters in the chapter.  

• Students are very familiar using context clues to get at word meaning. The meaning of words can be determined by looking 

at clues in the story around the word. 

• Ask students to work on these two words from the chapter with their reading partner. With the sentence writing step, 

encourage students to each craft their own sentences. 

• After about 10 minutes of work time, allow students to share as a whole class in order to check understanding for all. 

• Although reading partnerships are 

homogeneous, consider forming 

groups of four across skill levels in 

order to scaffold some students in 

their reading, thinking, writing, and 

talking. 
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Closing and Assessment Meeting Students’ Needs 

A. Updating the Where/When/Who/What Anchor Chart (5 minutes) 

• Invite students back to the whole group area. Direct their attention to the Where/When/Who/What anchor chart. Ask 

students to share with the whole class their ideas for the important characters, events, and settings for this chapter.  

• As students share ideas for the “What” column of this anchor chart, think aloud to make a clear connection between what a 

character does and his or her motivation for doing it. This will help students to understand the deep thinking they are doing 

about characters and their actions. “As I write that Wendy [Who] decided to go to Neverland [What], I am also thinking 

about Wendy’s motivation, or why she took that action. She wants to see all the fantastical creatures who live in this place. I 

think that would motivate me too! This helps me to better understand Wendy as a character when I think about it this way.”  

• Invite students to share any words they would like to add to the Character Wall. As students share these words, write each 

word on an index card and post them on the wall next to the corresponding character. Students should also record the 

words on their Character Chart (from Lesson 5). 

• Consider adding visual 

representations next to the words 

on the Character Wall. 

 

 

Homework Meeting Students’ Needs 

• Follow the routine we have been using in school. Reread chapter 4 and record unfamiliar words, followed by the setting, 
characters, and important events by completing a 5Ws recording form. 
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Character Motivations Anchor Chart 

(For Teacher Reference) 
 

Character Action Character Motivation Evidence from the Text Page 

Mrs. Darling stuffs Peter’s 

shadow in the bottom of a 

drawer in the nursery. 

Nana wanted to hang it out 

the window but that would 

upset Mr. Darling. 

“Mrs. Darling thought it would 

look like laundry drying. Mr. 

Darling would be upset if the 

neighbors saw that.” 

13 

Peter returns to the 

Darlings’ house. 

He wanted to get his 

shadow. 

“‘Tink?’ he called softly. ‘Is my 

shadow in that jug?’”  

 

“Peter threw open the drawers, 

piling the clothes in a heap on 

the floor, and found his 

shadow.”  

18 
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Focused Read-aloud of Chapter 4: 

Listening for Character Motivations 

(for Teacher Reference) 
 

There will be pause points as chapter 4 is read aloud. At each pause point, students 

should consider what the character’s motivation was and discuss it through a turn-and-

talk. 

 
1. Listen for why Peter Pan returns to the nursery. 

 

Read from the start of the chapter to the top of page 27, ending with, “…and they live 

happily ever after.” 
 

Pause Point 1: What is Peter’s motivation for returning to the nursery? (Turn-and-Talk) 

 

2. Listen for why Wendy decides to stay at home, not following Peter to Neverland. 
 

Read from where the reading left off, starting with, “Peter turned to the window.” End on 

page 27 with, “Besides, she couldn’t fly.” 
 

Pause Point 2: What was Wendy’s motivation for deciding to stay at home, not following 

Peter to Neverland? (Turn-and-Talk) 

 

3. Listen for why the boys jump up out of their beds. 
 

Read from where the reading left off, starting on page 27 with, “I’ll teach you. End at the 

middle of page 28 with, “…they could no longer stay still.” 
 

Pause Point 3: What was the boys’ motivation for jumping out of their beds?  (Turn-and-Talk) 

 

4. Listen for why Nana breaks her chain. 
 

Read from where the reading left off on page 28, starting with, “Suddenly Peter spun 

around…” and ending at the top of page 30 with, “…and Peter Pan could do a lot in ten 

minutes.” 
 

Pause Point 4: What is Nana’s motivation for breaking her chain? (Turn-and-Talk) 

 

5. Read the remainder of the chapter without interruption. 
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Chapter Reading Task Card for Chapter 4 
 

Sit next to your reading partner 

15 minutes: Read the chapter. 

As you read the chapter: 

1. Focus your attention on the actions the characters take, and why they 

took those actions. What was their motivation? Remember to use 

evidence from the text to support your ideas.  

2. If you see evidence that will be useful on the Character Motivations 

recording form, flag it with a sticky note. 
 

 

Keep this in mind as you read today because after you read, you will  

discuss all of this with your partner. 

 

10 minutes: Work with your partner. 

After you finish reading: 

1. When you and your partner are ready, complete the Character 

Motivation recording form for Chapter 4 together. 

2. Remember that if the evidence you use is the author’s actual words, you 

need to surround the evidence with quotation marks. 
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Character Motivations Recording Form 

 

Name: 

Date: 

 

Learning target: I can identify characters’ motivations using evidence from the text. 
 

What were the characters’ motivations for taking specific actions in this chapter? What evidence 

supports your thinking? 

 

Character Action Character Motivation Evidence from the Text Page 

Peter Pan returns to 

the nursery. 

 

 

 

 

 

 

 

 

 

 

 

____________________ 

____________________ 

____________________ 

____________________ 

____________________ 

____________________ 

____________________ 

 

__________________________ 

__________________________ 

__________________________ 

__________________________ 

__________________________ 

__________________________ 

__________________________ 

 

Wendy first decides 

to stay at home, and 

not follow Peter to 

Neverland. 

 

 

 

 

 

 

 

 

 

____________________ 

____________________ 

____________________ 

____________________ 

____________________ 

____________________ 

____________________ 

 

__________________________ 

__________________________ 

__________________________ 

__________________________ 

__________________________ 

__________________________ 

__________________________ 
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Character Motivations Recording Form 

 

 

Character Action Character Motivation Evidence from the Text Page 

The boys jump up 

out of their beds. 

 

____________________ 

____________________ 

____________________ 

____________________ 

____________________ 

____________________ 

____________________ 

 

__________________________ 

__________________________ 

__________________________ 

__________________________ 

__________________________ 

__________________________ 

__________________________ 

 

Nana breaks her 

chain. 

 

____________________ 

____________________ 

____________________ 

____________________ 

____________________ 

____________________ 

____________________ 

 

__________________________ 

__________________________ 

__________________________ 

__________________________ 

__________________________ 

__________________________ 

__________________________ 
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Character Motivations Recording Form  

(Answers for Teacher Reference) 

 

Learning target: I can identify characters’ motivations using evidence from the text. 

 

What were the characters’ motivations for taking specific actions in this chapter? What evidence 

supports your thinking? 

 

Character Action Character Motivation Evidence from the Text Pg 

Peter Pan returns 
to the nursery. 

Peter returned to the 
nursery in order to 
hear the ending to 
Cinderella. 

“Peter,” Wendy said, “why did you come to the 
nursery?” 
 “To hear the story your mother was telling,” Peter 
replied.  
 Wendy was a bit disappointed to learn that he had 
not come for her, but she asked, “Which story was 
it?” 
 “It was the story about the lady who lost her glass 
slipper. But I had to leave, and I missed the 
ending.”  

26 

Wendy first 
decides to stay at 
home, not 
following Peter to 
Neverland. 

She decides to stay 
because she feels she 
cannot leave her 
mother. Also, she 
cannot fly. 

“Let go of me!” Wendy cried. She was very 
flattered to be asked, of course, but she couldn’t 
leave her poor mother. Besides, she couldn’t fly.  

27 

The boys jump up 
out of their beds. 

The boys jump out of 
bed because they were 
excited by the idea of 
learning how to fly. 

At this, the boys jumped out of bed. They had been 
listening quietly the entire time, not letting on that 
they were really awake. But at the thought of 
flying, they could no longer stay still. 

28 

Nana breaks her 
chain a second 
time. 

Nana knew Peter was in 
the children’s room and 
wanted to go warn the 
Darlings. 

“Nana was still suspicious,” 
“What else could Nana do? She strained and 
strained at her chain until it finally broke. Then 
she ran over to where Mrs. And Mrs. Darling were 
dining and burst into the house.” 

29 
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Chapter 4 Character Vocabulary 

 

Name: 

Date: 

 

Learning target: I can use context clues to determine the meaning of words in Peter Pan. 

 

1. maternal (p.28) 

“‘You could be a sort of mother to them. You could even tuck them in. None of them has ever been 

tucked in before.’  

This was too much for Wendy to resist. She did have very strong maternal feelings.” 

What do you think this word 

means? 

What clues help to determine 

the meaning? 

What does this tell you about 

the character? 

  

______________________ 

______________________ 

______________________ 

______________________ 

 

______________________ 

______________________ 

______________________ 

______________________ 

 

2. sly (p.31) 

“Wendy frowned. It suddenly all seemed a bit too real, and risky, now that her brothers were involved. 

But the sly Peter knew how to make her come along. ‘Did I tell you about the mermaids?’ he said. 

What do you think this word 

means? 

What clues help to determine 

the meaning? 

What does this tell you about 

the character? 

  

______________________ 

______________________ 

______________________ 

______________________ 

 

______________________ 

______________________ 

______________________ 

______________________ 
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Chapter 4 Character Vocabulary 

 

Use each word in sentences of your own: 

 

maternal 

 

 

 

 

 

sly 
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Where / When / Who / What 

Sample for Chapter 4 

 

Where and When does this 

chapter take place? 

Who are the active characters 

in this chapter? 

What are the most important 

events in this chapter? 

In the nursery (children’s 

bedroom) of the Darlings house. 

 

At night when the Darlings are 

at a dinner party. 

Peter 

Wendy 

John 

Michael 

Nana 

The Darlings 

Peter convinces Wendy to come 

to Neverland with him. 

 

Wendy agrees to go if John and 

Michael can go too. 

 

Nana knows that something is 

wrong in the nursery. She 

breaks her chain and goes to 

warn the Darlings. 

 

Peter teaches Wendy, John, and 

Michael to fly by thinking 

wonderful thoughts and using 

fairy dust. 

 

Peter, Wendy, John, and 

Michael fly out the window and 

leave for Neverland. 
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Lesson 6 Homework 

 

Name: 

Date: 

 
Follow the routine we have been using in school. Reread chapter 4 and record 
unfamiliar words, followed by the setting, characters, and important events. 
 

Chapter: 4 
 

Page Word Page  Word 

 

___ 

___ 

___ 

___ 

 

__________________________ 

__________________________ 

__________________________ 

__________________________ 

 

___ 

___ 

___ 

___ 

 

__________________________ 

__________________________ 

__________________________ 

__________________________ 

 

Where and When does this 

chapter take place? 

Who are the active characters 

in this chapter? 

What are the most important 

events in this chapter? 

 

____________________ 

____________________ 

____________________ 

____________________ 

____________________ 

____________________ 

____________________ 

____________________ 

____________________ 

 

____________________ 

____________________ 

____________________ 

____________________ 

____________________ 

____________________ 

____________________ 

____________________ 

____________________ 

 

____________________ 

____________________ 

____________________ 

____________________ 

____________________ 

____________________ 

____________________ 

____________________ 

____________________ 
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Chapter 4 Character Vocabulary  

(Answers, for Teacher Reference) 

 

1. maternal (p.28) 

“‘You could be a sort of mother to them. You could even tuck them in. None of them has ever been 

tucked in before.’  

This was too much for Wendy to resist. She did have very strong maternal feelings.” 

What do you think this word 
means? 

What clues help to determine the 
meaning? 

What does this tell you about the 
character? 

Having to do with motherhood or 
being a mother 

Peter says that she could be 
“mother to them” and could 
“tuck them in.” 

It shows that Wendy is a very 
caring person. 

 

2. sly (p.31) 

“Wendy frowned. It suddenly all seemed a bit too real, and risky, now that her brothers were involved. 

But the sly Peter knew how to make her come along. ‘Did I tell you about the mermaids?’ he said. 

What do you think this word 
means? 

What clues help to determine the 
meaning? 

What does this tell you about the 
character? 

Clever, smart, or tricky I knew this because Peter is 
trickily convincing her by 
bringing up something he knows 
she will like. 

It shows that Peter is smart, but 
also tricky and likes to get his 
way. 

 

Use these words in sentences of your own: 

maternal 

sly 

 

(answers will vary) 
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Where / When / Who / What 

Sample for Chapter 4 

 

Where and When does this 

chapter take place? 

Who are the active characters 

in this chapter? 

What are the most important 

events in this chapter? 

The children’s nursery in the 

Darling’s house 

 

At night 

Peter Pan 

Wendy 

Nana 

Michael 

John 

Mr. and Mrs. Darling 

(Tinker Bell) 

 

Peter almost gets caught when 

Eliza the family cook and Nana 

come to check on the children. 

 

Nana runs to the house to warn 

the Darlings that something is 

wrong at home. 

 

Peter convinces Wendy to 

return to Neverland with him. 

 

Wendy, Michael, and John learn 

how to fly. 

 

Peter, Wendy, Michael, John, 

and Tinker Bell leave for 

Neverland. 
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 Chapter 4 Text-Dependent Questions  

 

Name: 

Date: 

 

Directions:  

1. Read the questions carefully. 

2. Read the text and as you read, look for evidence that can be used to answer the questions.  

3. Write the answer in a complete sentence and use specific evidence from the text to support 
your thinking. 

 

 

1. Why does Peter want Wendy to come with him to Neverland? Use evidence from the 

text to support your thinking. 
 

________________________________________________________________________________________ 

________________________________________________________________________________________ 

________________________________________________________________________________________ 

________________________________________________________________________________________ 

 

2. How are Wendy, John, and Michael able to fly? Use evidence from the text to 

support your thinking. 
 

________________________________________________________________________________________ 

________________________________________________________________________________________ 

________________________________________________________________________________________ 

________________________________________________________________________________________ 
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Chapter 4 Text-Dependent Questions 

(with sentence starters) 

 

Name: 

Date: 

 

Directions: Read the questions. Then reread Chapter 4. As you read, be looking for 

evidence that can be used to answer the text-dependent questions. 

 

1. Why does Peter want Wendy to come with him to Neverland? Use evidence from the 

text to support your thinking. 

 

 

According to the text, Peter wants Wendy to come to Neverland ______ 

__________________________________________________ 

__________________________________________________ 

__________________________________________________ 

 

 

2. How are Wendy, John, and Michael able to fly? Use evidence from the text to 

support your thinking. 
 

 

Wendy, John, and Michael are able to fly because ________________ 

__________________________________________________ 

_________________________________________________. 
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Chapter 4 Text-Dependent Questions 

 (Answers for Teacher Reference) 

 

 

1. Why does Peter want Wendy to come with him to Neverland? Use evidence from the 

text to support your thinking. 
 

Peter wants Wendy to come to Neverland so she can tell stories to the lost boys. He 
says, “We’ll fly back together. You can tell the stories to the lost boys.” Peter also 
tells Wendy that she be a “sort of mother” to them. She can tuck them in. 
 
 

2. How are Wendy, John, and Michael able to fly? Use evidence from the text to 

support your thinking. 

To fly, Wendy, John, and Michael had to think “wonderful” thoughts, the happiest 
thoughts they could. But they also needed fairy dust to be blown on them. Usually 
Tinker Bell would take care of that but Peter had some fairy dust on his hands from 
holding Tinker Bell earlier so he used that. 

 

 

 


